Mango Hill State School

Growing, learning, achieving together

PARENT GUIDE
TERM 4 -HEALTH UNIT

Curriculum intent: Health and Physical Education (Australian curriculum)

By the end of Year 4, students recognise strategies for managing change. They identify
influences that strengthen identities. They investigate how emotional responses vary
and understand how to interact positively with others in a variety of situations. Students
interpret health messages and discuss the influences on healthy and safe choices.
They understand the benefits of being healthy and physically active. They describe the
connections they have to their community and identify local resources to support their
health, wellbeing, safety and physical activity. Students apply strategies for working
cooperatively and apply rules fairly. They use decision-making and problem-solving
skills to select and demonstrate strategies that help them stay safe, healthy and active.
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Week 1- Safety and risk taking

e In pairs have students discuss what they think Safe and unsafe means?
e Onthe IWB show pictures of different scenarios (See below)

e Have students provide relevant examples of what might be safe and unsafe in the images.
e Have students play the elimination safety game (See below)

e Now discuss what students might think about when they hear the words ‘Risk Taking’

e Discuss the definitions of ‘Risk’ (See below)

e Complete the car scenario risk meter activity

e |dentify risks and justify and apply safe practices.

Use the ﬁwa[ belows o write three ( 3) ZWMF/ES for aach type of clae.

Revnernber, Yo earn points for each umqw anser ( o answrer Hat no-one else s gr’um) Seo think keﬂfmd the obuians ansuers!

Si_q!fn‘ clues Sound clues Semell clues Feel clues
('l’auch or zmuﬁan)
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Definitions of risk

"ﬁfl risk: wwhen there is wore chemce of harm 1o persmmf m{efﬁr or the
ﬂ{efbf of others and often i‘ﬂﬁ or am#uf over the stuation.

[ our sl wohen there is bss chemce of ham 1o FL’F.‘Q?HEJ; m{m‘ﬁr or the
RJI'?(E'JL_L?‘ of others and. more cortral over the situation.

Kish faclors: a'sz?rfmf factors that can ol affect the ld of Fﬁk,
a’mfuding kmwfedge, sk.l'ff, seﬁ—res,ma‘, valaes and confidence.

Risk meter: Car scenario

Mark on the risk meter the level of risk Yo ’weaflcf for the f;:ffowrmg car drivers
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Week 2- Keeping out bodies safe (Private parts and changes)

Strategies and experiences

e Talk to students about what we will be talking about in this lesson. Explain that this will be a safe space and we need to
respect the body and the names used in this lesson.

e In pairs, give students a blank outline of a body. Have students brainstorm all the parts of the body for both a girl and
boy.

e Now give students a copy of a girl and boy body and private body part labels. Have students discuss and glue the labels
next to the correct body part! (See below)

e Recall rules about touching private parts and talk about your body belonging to yourself.
e Introduce the private body parts scenarios and have students work to identify the appropriate actions to take.

Namm_q the privats body parts: Femals ( Years 3—1.) Namin_q the private b‘”l_'j parts: Male (Y‘?WS 3_1*)

N
%/ : ‘
3 -'\\ r, f"}‘.‘

Lot ot Hhe lnbels belrwr and me the l'ood_v)l Pm‘ narves cormcﬂy on the g@ / e L_" a - 4

Jure alove.

r "& Lot ot the labels beloy and Fface the llooa{_rjr Fan‘ AEVIES cm’ecﬁ'ﬂr on the
m}o}ofes bﬂ?%‘h L"ﬁﬂmﬂ Ilmcmpg above. -,20
wiouth bottom villea wiouth bottom F;m's
s testicles S
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0 Background INFORMATION for the teacher

Introduction to puberty: A brief summary of
changes during puberty

At this age, students onby need an overview of some of the changes, Some students,
particularly gifs, will begin breast developrment at this stage, (Meardy one intwo boys
axperiences tarnporary enlargerment of the breasts durng pubarty.)

=nbes Bujules

=
[
[T1]

Tan

[MELTEE:

Remindthe students evenyone — boys and girls - reaches puberty at a different age, This
iznarmal, ©ne afthe functions of puberty is thatthe bodyispraeparing farthe abilitrto
reproduce and create a new babw, Mot anly willth ey experence physical dhanges, they may
also experience new fealingsand amotions,

Boys and girls

Bmis and girlswil both growtallerand gainweight,

Ems and girls grow hairundertheir arms and around their genitals,

Ems and girls sweat mora,

Some bovs and gifs got pimples (spotsion their faces, chests and bacls,

Em= and girls may beginto feel emotional and maody, orfeel gigghr and excitable,
Em= and girls may start having faelings of attraction towand s other people,

o o o0 0 0 0

Boys

o Boys voices become deapar,

@ Hairbeginsto grow on boys upper lips and dhins,
@ Theirtesticles startto male sperm.

o Boys may have erections and wet dreams,

Girls

Girls” hips grow wider and their breasts start to grow larger,
Mipples becorme larger and more sensitive,

Girls” ovaries start to produce eggs (ova),

Girls” menstruation begins,

Clitoris can feel hard and sensitive,

Thera may be vaginal discharge and wetness,

e & &0 & 0 O
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Week 3- Problem solving

Display the following scenario

e Mum doesn’t arrive to pick Sam up after school. Mum has never been late before. What should Sam do?

e Show the Making decisions template and have students use this to help brainstorm possible options to take for this
scenario.

e Play the safety option match (Year 3) game with whole class (IWB) Have students justify why they made particular
decisions in a given safety situation.

[ ]

Review with students that when in a situation they feel uneasy or unsafe they need to consider all the decision-making
steps to consider what to do.

Making decisions: Model tem plate

Problem

5 telli

Action 1

Action 3

Safest
option?

Decision

Safety option match (Years 3-4)

Sue and Henry are walking home from school. They
pass a house that has smoke coming out of the
windows.

What should Sue and Henry do? Choose the
safest option.

() Go into the garden to have a closer look.

(O Run into the house to see If anyone needs help
to get out.

() Knock on a neighbour's door and ask them to call
emergency services.

© State of Queensland (Department of Education and Training) 2016
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Week 4- Strategies

Strategies and experiences

e Discuss that we are going to explore some strategies that can help to keep us safe.

e Introduce the safety checklist to the class. (individual copies or on the IWB)

e Insmall groups hand out an exit strategy scenario card to each group. On some butchers paper have the students glue
the scenario card to the middle of the paper and have the students use the safety checklist to brainstorm some

possible strategies to use in the unsafe situations.

e Show the unsafe unfinished story and have students complete the end of the story highlighting something they could
do to make themselves feel safe again.

Sm(efy P.’an: L hecklist

Consider the {oﬁowm_q:
[ ] Where will I be?

( wiche mre | heoit exam'ﬁ)

Whe well [ be writh?
( re.hﬁond'rﬁpsf 'husf)

At what ties wall 1 be there?
( start tive, end e J'»'rame)

Howwr wnill 1 Ff there and bock?
arravge beforehond — car, bus, tram, tod, i, whe | an goivg with
i gavg

L O O O

W hat frmslpon‘ sm{#_rjr considerations do | need to nogke?

( fﬁp& of fmrr%mrf: where to sit, suich as wear the ﬂww{ or driver: tmetable
chech: who | am fmw.':l'm_q wﬁfﬁrr)

I:l What Wmnﬂemem"s well [ vagke # Do mnw'ng lnte?
( lp!mm wiwbier for cowtact persarn, pfrrom? or ci-i\ar_ge? .:c;rmf)

I:I What qear, eazw;pmenf or resources will | veed ?
( ldmme cowd, c.f'rmge. contact wownbers, 1D cards, sinscreen, Jt;lckef. b&cﬁc.@ i're?."mef)

I:l What other informaton do [ kuow or veed + koo 7
( lpfrwre weinbiers, addresses, a wici, frwrgoarf fmﬁah@)

I:l Where are the exits and vearest safe Ffﬂces?
( vearest sl'»-rap or busivess, fe?."elpﬁfmzs. Iwi::."ic 'I'mmslmrf. lm.'f'.:e smﬁaw)



7|Page

|:| Wohat i there is an EMEJ’EEVJCE?
(.Dcm'f be afrad to ask for ffrﬁ"lp o to a house or @ feram ko could ffrﬁ"lp

E’J.Vrg ooo.)

I:I Who ele should Jows these detals?
( cr;rregbzrs vieed to kmw)

D Wohet else con [ consider?

Exit sfmfggies: Scenarios (Yews B—L)
o

Your g to a Trend's howse Tlfoe.'j et e
wtch a videt M or MAse mavie that

o {am.'\ffj wold vt T ot wkdh,

Frignds it ot o drivk Lﬂgfa—ma‘gy
drinks with them (s.g. Red Bur.f).

Yo are ot @ Triend's howse. The st.tpw.isiwg
Iparen#s lagaere ot alone cith o Bz
carbile H'f:regil 9 sﬁwplpmg Yo suen Hivks
an adelt candl be warith o,

Frignds ot fﬂjxn’p off +H shed roof.

Friends wart +o miahe pﬂnﬁ caﬂ.s, wkxdjmg Friends et Yot to steal Tram a sJ'mlp
GG 000, warbile Hoe.'j fuep wanertch.

Frignds #ll it o shal mansy Baen o
wmsa?‘fm*ffaumnhﬁg#mhafﬂx
?ud'z:faalp.
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Unfinished Sfﬁi‘r_b)f.‘ Text (Ymr‘s 3—.-.2)

Ash is p/mgimg A gae of Huth or dare with a Froup
of close friends in the Emcszmmi of Sam's house.

SFPVH ﬂSkE /QHSE, TF‘M?LiI’J el ﬁiﬁ#’f?* /éHSLJ FEJZJ/I'ES, ‘Dﬂ."‘f.’

Samn dares Ash to Jmﬁ' He wiheelie bin in the middle of
Hhe Ewszf street. Ash krowrs that her friends will tease
ver if she does not cary out the dove, bt pﬂ#ﬁrﬂ'}ﬂﬁﬁ'ﬂg

G'C’Mzﬁi E‘E aimmgemms 7CG‘J"“ /ﬂ‘lﬂl’ﬁ gy SOrREQKIE E[SE.

What could Ash 7Y oF do o ?1" ot of aiafmg this
dave ? Rewvernber, i+ does vot nave to be true.
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Week 5- Safety helpers and friendships

Strategies and experiences

e Discuss the importance of reporting when you feel unsure or unsafe.

e Have students brainstorm a list of people they trust to report unsafe situations to. (Have students record there list
independently).
e Discuss the importance of making sure this is someone we can trust or feel safe around. Give some examples of the
types of people this could include. Kids helpline is important to mention also and might be beneficial to explore the
kids helpline webpage as a class.

e Just like a friendship wall on (see below) create a trust wall. Have students think about the qualities that make us trust
our friends or adults around us and have them build an individual trust wall on a card or on their iPad. Tell students
that this should be kept safe so if we ever feel unsafe or unsure we will know whom we can trust to go and report.

-

>

©
©

The bricks that build a friendship

Read a story or show a video that depicts friendship. For example, a chosen
scene from a children’s novel, story or a scene from a cartoon or sitcom such as
The Simpsons that illustrates qualities of a close friendship.

Brainstorm the qualities important in a friendship.

As the students call out their suggestions, write each quality on a bricl on the
whiteboard.

Discuss if any characters demonstrated or experienced some of these qualities
in the examined story, Also, discuss if some important friendship qualities
disappeared or were not obvious,

Identify what qualities might have been missing. Graphically demonstrate the
disintegration of the friendship by rubbing out the appropriate bricks one at a

time. Discuss how the characters may be feeling.

Continue until the wall has so many bricks rem oved that it would obviously fall
down and there would be no friendship left.

Some further questions to prom ote discussion:

How would you feel if you were the character in this story?

How would you feel if a friendship was changing?

What would you do if that friendship was very im portant to you?

Can you rebuild a friendship once it has fallen down? How?

L T g T L R R R L R T I L R e L e L LR L e DR R LI TR 1

N
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Week 6- Exploring questions and rules around gender

Strategies and experiences

Ask students apart from some of our private parts what makes a boy a boy and a girl a girl.
Have students brainstorm their answers.

Ask students:

Are rules for girls and boys different why/ why not

In small groups, ask the students to make lists of popular girls’ and boys’ activities in school, codes of dress, favourite
music, TV shows, books, hairstyles and school subjects.

Ask them to write answers on separate coloured cards. Stick the cards on a wall under Girls and Boys. As a class,
discuss any commonalities.
Switch Boys and Girls labels. Discuss what would happen to a child if they liked something from the other list.
Make a large, class collage of boys’ clothes and girls’ clothes from clothing catalogues.
This is a good way to broach discussion about the effect of different clothing on participation in activities.
Possible discussion questions could include:

e Do boys or girls clothing prevent them from being physically active?

¢ What items of clothing would be most difficult to play sport in?

e Does our school uniform allow both boys and girls to be physically active?

e Can you think of examples where it is acceptable for men to wear a dress?
Why might there be different rules in different cultures?
Compare the motifs on boys’ T-shirts with motifs on girls’ T-shirts and clothes.
Discuss findings and have students use a question box to answer any questions students have around gender.

Week 7- Online safety and cyber bullying

Strategies and experiences

Discuss what students believe cyber-bullying means.
Tell students that students, adults, people we know and even people we may not know, can do cyber bullying.

Lead a discussion with the students about cybersafety using the following focus questions. Obtain responses from
students and include any points not identified. Record student responses on a cybersafety chart or on an Interactive
White Board (IWB).

Focus questions

Say:

What are some of the good things about being on the internet?
What are some things we need to be aware of when using the internet?
How can we stay safe online (cybersecurity)?

People can use the internet and their mobile phone to bully others. This is called cyberbullying. Sending nasty or
upsetting emails, texts, videos or pictures is cyberbullying. It can make the person being bullied feel embarrassed, sad,
upset, stressed or angry. Cyberbullying is not OK. If someone passes it on to anyone else, they are also cyberbullying.

Show the Kids Helpline video clip George — Cyberbullying.

(See below for focus questions)

Complete the do’s and don’ts cut and paste activity
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Make cyberspace a better place - George - Cyberbullying

Online and Phone saﬁef‘y: Sm(sfy rule cards

Lt ot the follawing rdes and organise each mile as do or dan't.
7 g S

use vichvawes instead. of your own navve.

-0

believe weryfhing you see on the ivternet.

breahk co,a_ij' F laws b_b] lmssr'ng on FUSIC,
videos and :'ma_qes fo other /aeop’e.

ask vour friends vot to give out wour evail
) g )

address or PJ/mm nuber to other Feap’e.

use anl artivirus program avd. a firewadll on

your camlaufer.

UFUH SFHVVI VVIESSﬂgZS.

sal H/tin_qs you wouldn' narma//_{/] say to

Sorvieorie IC-QCE fo I(QCE.

open up evnails from ,aeolde you kiow and
frust.

fell an adult if you receive a nasly or

conﬁ/isfn_q Wiessage.

reet /aea/a/e yout ve wet on the ivfernet
without an adulf you hnow /aeing there.

giw your ewail address or pfﬂom nunnber 1o

SoMecne J'usr‘ because Hfley ask for it.

wiake sure your ivterviet seﬁ‘mgs are set fo

'/m'um‘e B

kee/a a record of nam‘y ewails and. fexts so

/a/n" ,air:ﬁAres of Hawse/f on the infernet that

reveal Fwsom/ information ( e.g. your

ﬂ&iG{.F"ESS or SCI’IDU/) .

Hfley can be used as evidence if veeded.

pass on VlﬁSf‘_Lj texts or ,a'cfwes to others.
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o

be res,aecffu/ of others on the fa//wme or the

intervet.

acce/af Friend, reqwesfs on social wedia if you
do not know the person.

look for safe sites.

Ouline and phone safery: Donts X Onlins and. phons safaty: Dos v/
. Don't . Do
2. Don't 2. Do
s. Don't 3. Do
t. Don't v Do
5. Dont 5. Do
6. Don't o. Do
7. Don't 2 Dy
2. Don't s Do

0. Don't Do



